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“It’s Just Really Confidence Building”

Introduction

Georgine Loacker

Words from our studenes suggest metaphors thar caprure the sig-
nificance of sl assessment. They are rvpically references to sighse
Sebf rsessinennt esaliles e to see bow e grows.sec where |

stand. . foole ar wiy progres, ee where Dve conie, | Self wssescrent apeis

o eyes. In these statements, students catch the clement of con-

scious awareness. | heir furcher descriprions pinpoin the u}mplc.\
nacure of that awareness: I knoweing fuside el 15 looking ar
hore L doing froms another perspeciive, . fron suelt a distance duer 1 on
be honese. Thus our students recognize that sell assessment s an the
same time incernal as well as excernal. In paming the view, they ree-
opnize that self assessment is 4 process as well as womieror images /r
gives you o constamt reflection of your pevforsutiee.

Stidens are adept at ardcalating, in cheir own words, the pur-
pose of sell assessment as chey have experienced it It helps yor
ssprore yons perfornice.fo grow. o ledrn 1o fetter Your-
selfl Youve trving to dv something 1o chasige the way yoy work, Our
experience at Alverno has been that sl assessment also assises a st
dene o see her work as an ongoing source of her learning as well as
its produce. In the process, self assessment reinforees its signiticance
by becoming a major source of her conuninment o improve,

Incorporation of student assessment and consequently selt assess-
ment into the weaching/learning process has led Alverno faculwy ro
confirm that significance. W have found that a student can learn o
understand and evaluate her own performance. see its relationship o
lier own knowledge and abilities in all their complexiry, and ke
charge at the tmprovement of her Tearnmg in an informed wav.

Bevond individual improvement of learning. self assessnient, as
recently pointed our by Angela Brow (19991, 15 one of the imporiant
arcas tor the development of two ckills espedially erucial in todass
enviromment - — discrimination and negotatdoen. Fhe presence of the
interner and the fact that knowledge iself has become the subject of

critical debare make the skills dhae constitute discrimination increas-
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ingly necessary. Growing Ccrneouragernent and dererminanon o more
humanely resolve conflicts in relationships - from elobal 1o individ-
wal — require that students learn negotiation skills. Whar practice

bereer than the formal use of wlf assessiment o enhance the develop-
ment of these skills?

Approaches to Self Assessment

The signilicance of sclf assessment is emphasized in literarure on
experiential learning, writing. reflecuion, profbssimml education, edu-
cation for work. and adult educarion. Depending on the context, it
s defined in many ways and is found in many forms - - from journal
writing to students awarding of their own grades. In every case, self
L ssessment is connecred with the retlective thinking required for com-
pledion of a learning experience and/or with development of selt-
direction as learners. Boud, Keogh, and Walker (1985} refer 1o self-
AssesSMent as Tone aspect of rellecton” {p. 39). Heron (19817 idenu-
fies self-assessment as one of several “self- fetermining comperencies”
{p. 57

Kusnic and Finley {19931, using the term Sself-evaluation” 1o
include the concept of selt assessment as we at Alverno define 1
identify 1t as a reflective process with specific components: “Stdents
retlect on what they have fearned — deseribing it in qualitative
terms. synthesizing it making sense of 1t and evaluating ic {p. 8},
Cowan {1998) implicithy makes sell assessment as we define it a torm
of reflection when he dassities retlection as analytical or evaluatives

“Reflection ofien involves me in thinking how [ did something —

L which is analytical. Ircan dlso involve me in thinking about how

well T have done something — which is evaluarive™ (p. 17).

As we work 1o define self assessment from the perspective of its
potential to enhance a scudent’s learning, we increasingly realize that
reflecrion miust be an integral pare of ir. 1f we ignore or deny that,
we Hnd our definition narrowing to an exercise of judgment that 15

not necessarily informed by understanding.

Our Definition

The definiton of self assessment developed at Alverno College
comes from ongoing stdy of the performanee of our students, Teis
relared o the \:-‘;u' we have defined student assessment. It foctises on
performance Fh;lé PRRCETATSS knowledge and abilicy and on aroeulured

criteria as standards tor pcrh)rnmmc:

Self assesameinr i the abiling of a student w0 phiere. amtlyze, et
jm.qf'efr her pr'r!f}rhnﬂn‘f o the basis of vriterid aned decersmine bow e
K s 4 -

ottt DIHpIOve it (Alverno College Facultv, 19445

The process of vpening up prcciscl'\' what tha dcilinirinn |.11c;ms
has been the object of our ongoing elfort since we articulated 10 -
forr the sake of our own reaching as woll s for srudent fearning, W
have studicd our expericnce with srudent self assessment across 1hc'
curriculum through samples of self assessment by cuadents and their
tion of irs oficers. to discover whar aspecrs best assist seudents
how they bearn o do sell assessment, how

arricula
1o develap thetr fearning,
their artitudes nlluence it and what role feedback should play.

An Interpretive Framework

One result of our studyv s d duvc!opmcnral framework - — the
Alverno Framework for Seli” Assessment — - that we, as a Faculty and
seatl, have collaborarively articidared o guldc our studenes and our-
' Jevelop increasingly relined st

selves 1'cu)gn'u.i.ng and secking ¢ : . d
p. 1520 We have idenuifted

assessment (see Framework tollowing,
ASSCSSMENT:  pPSETTIig

four components or Jalls inherent 10 self
Although these compo-

:'};r:"};w‘c:mqf'mrzhfzmg, Judging. and plenniig . .
nents are not absolutels scqucn[i;ﬂ - - p;lrtluﬂ:lrl}-’ in their develop-

ment, which s an ongoing Agrag - — W cricourage students to _h_er
the habic of edserving carefully and frterpieting ov analyzing ﬂ_wu‘

observations before they leap 1o Judeing. Plupning scems 1o hallnfv'
orwanically from the other components. ¥t d student might mounve:
l\-"fccn:)s;ni.w.c the worth of some aspects of her work and continue Tn
refine thhn-m without really andersranding or even carcfully ebserving

(e, She would then at feast partially be meering the criteria fot



planniing as « begimming sell assessor Then “Tdentifies aspects o main-
Lo for pcrf-m'm;mcc andior the Provess ol pr{:dm‘ing B [3L‘l'ii}|'l11;it1a't'“
and “ldentibies aspeers w develop further and suggests approaches tor
perfarmance andfor the process ol producing a performance’).
Ahthough jurdging scoms o be the core of selt assessment, we con-
sider Tt important to separate out sderprerinedfondvaing as a compo-
nent that emphasizes the reflective nature of self assessiment. W

cnicourage students to probe the meaning of their acrions — thye
£ ¢ e

sources: the role of intuition, emgtion, and attitude; and the process
T which they came w w [oing
o, we (ind, enables them o make more informed Juedgments 10 ke
a process perspective by connecting their current performance o past
ones, and o develop understanding chat assises improvement. The
planning component is maant 1o extend the process forward.

Within our Seff Assessment Pramework, criteria are faid our in
terms of beginning, incermediate, and advanced levels - not as “com-
pewendics 1o be completely mee and chedked oft betore moving o a
next level or astage of completion, but as ways of deseribing how stu-
denes might show increasingly insightful and productive selt assess -
ment. In individual sitnadons and often wich o degree of consisteney, a
student mig‘hl show probiciency i some eriteria ata beginning level,
somu at an intermediare, and some ar an advanced one.

Throughout the chapters in this monograph, the writers provide
examples of how they have observed students come o fuller under-
standing of their own performances chrough self assessment. “They
point out paterns ol development related to che framework. They
describe what they have tound in their weaching that needs emphasis
to assist students 1o develop thar self assessment ability in 2 way thar
improves learning.

Self Assessment and Self Evaluation

“Self assessment” and “self evaluation”™ are frequently used svn-
omymously. In our program we do not equate them absolurely, but
we certainly use them as overlapping conceprs. Self assessment tocus-
s on a performance, wherher product or process or both, including

arritude as well as action. A student may be assessing a slide show

7 across varicd conrexts and over an extended period

she designed or her interactive pertormance caught on videoupe.
She may be assessing che pmhlcm—m]\'in‘t; process shie went through
in her s'cicm:c lab or the paper she produced for English class and the
thinking by which she produced it In cach case her insiructor .t rles
(o assist her to focus on i as somurhing she did ona siven davm a
given state of mind and teeling with a given ser ot other circam-
:tancc.s. Thar explicir emphasis on specitic ]u:rfm'm;utuc as ot e
cssarily being rvpical assists nsan dealing with 4 begmning seudents
rendency 1o confuse performance with person. \ )

Wit 4 student produces an assessing wirthests of her perforances
ot tme, we tend

call it self evaluaiion. In that ¢ase, a ctudent at the end ol o semester
might look hack at the sclence problem-solving incident or the :.»‘lidc
show she designed. not juse by ieselt but in relation to other pertor-
munces. to find patrerns of developrent and new insighrs into hc_r
learning, Our experience rells s that our distinerion between selt |
assessiment and self evaluation is not absolurte, for even when a student iy

i R e encotraoe her o view i irom a devel-
assessing a single performance, we enconrage het to vie

e

| .. . | TS,
()pmum;ll purspective and 1o look ahead o tuture straregics

Self Assessment and Self Monitoring

Several starements in the Alverno ramework refer to what we

: : H : : . v deserintl “an
might call selt monitonng, For example, the description oba

advanced exercising of judeing incdudes:

Based on ia student’s] judgments diring the performince abonr the
effect of ber behavion, she iy sodify ber J_(."I(’;JIJ'P c',\‘,w;'{.':rmrz.; and
wwintain or change behaviors. T it culminating sclf saessment e
eraliates bor wse of judgnient and her niodification of bebavior el

ing the performianiee,

Glf monitoring is self assessmene that a student does diring,

instead of wfier, a performance. An cducation major doing stdent

i : i of her studenes do not
reaching, hat most of he

for example, might sense |
understand a concepr they are wo rking wt. 50 she changes her plan

' ¢ ine ex: . wing stdent
andfor her approach. In the following example.a nursing
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illustrates how she self monitored her approach inan interview with a

patient and changed it as she wenr along:

As 1 began o sk Mrs. ] open-cnded questions, indtiadly ihe wondd
arve vite- 1o nea-word respones. T used general leads, p;'}_‘rfg):‘f'w
checking, and clarifying teehniques to get bev ta elaborate wore and v
give descriptive ansieers. She sty have beesr uncomfortable with vie
due to my age..d was a spanger. A stopped .c]f;f’.u'.ff'r)-n,f'ng, tole whar
school I attended, sy carveer goads.. . This seomed to ({\'Irr‘[é}‘f'fffl\s'.fff ol FPPOFL.
T maintain this sapport, [artentively listened 1o my clicnt. T ovied to
convey sensitivity, understanding, and acceptance a/_'f!r'r feelivgs
through verbal and nonverbal lunguage. When [ ackod ber (r‘ pery per-
sonal gquestion, 1 sed normalizing or wniversalizing about the .'.réf'w
process to ler oy boowe iy | eas asking a pm'rmrf;'f;' Gueston, 7 /u:f
that these medsures were cffective because they opened wund reconnected
the line of commumnication between Mys, 1'/ and mie.

In effect. self monitoring is reflection in the midst of action, and
it enables a student to make changes spontancously as a result of
c‘h)mg the kind of rhinking on her feet that includes pbserving and
{;rr({qz?{g, Selt monitoring involves whar Schén (1987) calls I'L“ﬂt‘.(“.[i('!l‘l—
in-action {our thinking functions to question and “reshape what we
are doing while we are doing it™ [p. 20]). The corrclation of selt
111f.:r1it<_1ring with emerging leadership has become an important focus
of many contemporary studies (Kolb, 1998; Lllis & Cronshaw, 1992:
KCI1r & Moss, 1990; Zaccaro, For, & Kenny, 1991). Self monitor-
ing — and its correlation 10 emerging leadership — is related o the
sclf-regu‘]anon that psvchologist Albere Bandura (1986) has defined as
comprising three major levels (subprocesses): self-observation, self-
]udgi\mc;n. and self-reaction {pp. 336-337). Because in our l‘r‘;r.nt'--
work self monitoring includes “adjusts ongoine acrion,” i 5
what Barnen (I‘)‘J?)gn:alls going "{ievond %f}féi aurl:f?: : 'lt h“ﬁ“_m“‘
hac B v ! 20 1 : ...reflection- for-
action” (p. 98). Cowan {1998} incorporates the three concepts of
rellection-tor-action, reflection-in-action, and reflcction—()n—jcl‘im1
into a model that suggests their porential relationship in a lc'ami-no
process. He clearly distinguishes analytical reflection (or “How i
should T do 1027 from evaluative reflection (“How well can [ do "

or “Should T do it berter?™) {pp. 17, 6GG-921, For us, solf assessment
includes all of these, with reflection-in-action, o mrentional seli
monitoring, being a sign of advanced abiliow

In our studenes. we find that the more self assessment becomes
habitual and criteria become internalized, the more selt monitoring
hecomes @ possihilily and a part of the onpoing, process of improving

performance.

Self Assessment and Reflection

Self assessment. as it is defined here and i several of the sources
quoted above, is a complex, rellective ability focused on the develop-
ment of judgment. Brew (19991 makes a clear statement of relation-

ship between celf assessment and reflection:

Self assessment 15 ssnally concerned with the making of judgements
abont .s';;f'.:'.{'ﬁr aspeets of chicpement ofier 01 0V whickh ave preb-
livly defensible (eg. 1o teachers). wheveas refleceion tends o be
snore explovatory activity which might occur i any saige of learnin
andd may not lead ro « divectly rixpnim'{)&' putcome. Al self-assess-
wment nvolves veflection, but ot all reflection leads to self-assessnient

(p. 160}

W see reflection as an important part of self assessment tha
cnables 2 student to come informed ., whned judgnient of her per-
formance. From another perspective, self assessiment can be seen asa
part ot reflection. Boud, Keogh, and Walker (1985) make “evaluat-
a Conponeit of reflection and they make planning an

ing cxperience’
(pp. 30-36). The essential distinction lies in che

antcore ol retlecoon
Roth reflection and selt assessment depend on

purpose and focis.
purpose of retlection is wnderstanding, in

carelul observarion, bur the
contrast to the judgment. the evaluation of performance on the besis of
criterfa, that is the purpose ol self assessment.

Boud and his colleagues define reflection as “the rotal response of
a Person to A siuaton or an ovent” that “leads to new understandings
‘or s, self assessment is a particular

and appreciations” (., p. 19). t
to a particular kind of experience

kind of response {an evaluative one)



[pertormancel; now ratandings Lt ]
ipurtorm ancel; new understandings and appreciations are Imporrant
but serendipitous results,

Because selt assessment and retlection can be seen as pares ot cach

arher, they share several importane qualities cthat Boud and his col-
leagues have ardealated as characteristios of retlection. The process in
cach case s “a comples one in which hoth feclings and cognidon are
closely relared and interactive” {7bid. p. 11 .Scl‘f.' :r.sscasm;nt shares
with reflection a concern “with how che learner works on che ex "L‘!\'l.-
cnce, links new kg

ge with old. reexamnes the wnirial experience

whit of his o her own godls, integrates Tearnmg 700 Tils or her

. ______.—o—’._-_‘_'__._
¢ .\‘r‘sr_mg fmnulyo_r_k‘_;l_l_l_d__ [f;hﬂ%a view to subsequent acuvi-
(ibid., p. 21). T -

5

=~ Lven the observadon of Boud and hiy colleagues that “reflecrion
docs not have o be asolitary activiry” is true of seli’assessment. Like
reflection, “it can occur in group settings as well as chrough individ-
wal writing and thinking” (¢, p. 16). “Individual Lhiniing" can be
spoken onto a wpe or o a live audience. A group setting C'd;] imvolve
A gr‘n%xp's assessment of tis own performance as well as Lh\c sharing ot
111‘d1\-':du;1[ selt assessments. Group self assessment provides the :;n—
ribution of varied perspectves in reflecting on how a group nteract-
od, what the parricipants can learn from 1}1;' iI‘l[L'r;tCT[t};l, and how
hey can improve it

It scems clear that the qualities thar self assessment shares with
reflection help make i asignificant part of a learning process. For

us, sclf assessment s a precisely detined expression ot reflection,

Underlying Assumptions

_ .Bcncath our concept of self assessment and the framework detin-
g it are A serics of assumptions that cmerge from our expericnce
and from our assumptions about learning and assessrnent.!

i (AR [ t ok ! i .
DAt : LIE TITY SRR |‘]I|{\‘. 1 [BEANA I b r 1 ™ -
i L. RLEHE
t sesstienit and low orelnes ton
AR, s N AT
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oo o vy | chlie [
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[

caottte =gt Fentraniseg wt Afre e 1

Fawalen, 1110
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“what she it do

Self assessment as integral to learning
First ol allofve seo self assessment oy snetegrad (o leariinig. Learning
in our context 1s essentially b haracrerized by sclf awareness. We hold

ir. why she did what she did, auud

that “a student learns berrer when she knows precisely

achicved. haw she hd‘; achiovee

ove 1t TATveTne ToT Taculty, [994, peoloh
puatmmll if a student is o become & lauur self-determined
wlver of chemical or environmental problems, tor cxample. she needs
o e self aware of the state of her own learning, including what stan-
dards she ix set to meet and how well she is meeting them thus far.
Our own published rose arch supports this {Mentkowski & Associares,
20001, The research of Bandura 119971 on selt=elticacy supports thay
view: “Perevived clticacy chus contributes o the acquisition of
knowledge and development of subskills, as well as dr.iwiug upon
(hem in the construction of new behavior pdl’l‘t’lll\ Tip. 6l).
Chickering and Reisser {1993) have found tha college students “who
are given guidelines for evajuating their own dt‘\c]npmcnr in speaibic
Wavs are more likelv to have a strong sense of competence” {p. 78).
W maintain thar effectively develog sed selt assessment skills, based on
Criteria, assist students w increase llu accuracy of thair selt-perception
and therefore help convinee them of the authenticity of thelr judg-
meent. From a recent qualitative study, rescarcher Cartherine Marienau
{1999 reported tindings that indicare strong endorsement of “self-
assessent d4s an integrl component of the curriculum wherein sto-
dents engage in self-assessments mru_nnuml]\, mgularh. and with
consistent reinforcement from the pr:wl.lm fp. 137 In SUTIr /-
ing more than 20 studies in Self Direction for Lifelong { eavning, Philip
(. Candy {1991} states thar oue of the rhings a person capable of
working inde pendently would ideally be able o dois “develop and
use deLn\thL criteria for evaluating leamning” (p. 130).

I our studenes’ sell assessments, we find descriptions of learming
aking place. One crudents self assessment of a lieerature paper in
progress includes paragraph that illuseraes how self asscssment has

contribured to her leaming:
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[ think that I bave been on i gnod coterse in writing my paper. 1
st meglecied to include myself in vy analysis. That has been Hy
most difficult challenge as a student. T am so wsed 10 divorcing -
myself from ey work that 1 have a diffienlr time frh'vrpm‘r.rfmzr Y
rrue thoughts into my papers and other work. I hurve been II?ELE.‘{}(’-
habit of examining litevature outside of wmyself (or anly through the
words of critics and Distrnctors) se that 1 now: find it maore U’;.(m i
challenge for me o think, write, and speak about literatire — here,
a play - By wien roice.

[his srudent is at a point ar which her sclf assessmenr is assisting
her to carry her learning bevond gathering intormation {rom cxpcrr;
o synthesizing and evaluating the information, articulating her own
interpretations, and constructing integrared knowledge. S;H‘ ASseNS-
ment enables her ro understand what is happening 50 that she can
direct the process more responsibly.

Self assessment as developmental
Like the fearning of which ivis a parc, self assessment is develap-
k) yvees by - I
mental. We have tound chac our studenrs, when rhey are beginning
to develop cheir ability to self assess, usually “expecr the reacher o
take the initiative 1n recognizing their problems and approaching
them about them.™  Students express this atitude in various ways:

When [ started ont, 1 felt ke self assessment was @ method that
teachers were wusing so that [ corld do theiv jobs for then. And so
basically I just kind of left it open-ended. You know, its like: "
knew I did OK, you know [ did OK, bur how did T really do?”

When I first started at Alverno, 1 didn’ see the point of self assess-
ment. 1o me it was a waste of time becanse all thar mattered was
what the teacher thought of what T did.

Sanalvsis B the Alverno College Conmal for Student Assessment fram rescardh un Alvernn
uelle e sthindents completed v the Collepds Offce of Fducariona] Besearch aad Fvaluai
L AT arch and Fealuation

vech & Senceoask 19845

Beginning students also “make judgments on dheir own hehavior
when sontcone else points out the evidence 1o them™ and “experiene
cvaluation of [their] performance as general afirmacion or rejection

[:of [themselves). ™ One studene initially saw the provess as “sore ot
reversed.” “That was the reachers” role.” she satd, “ro el s how well
we did on something.” And what she said studenes expeceed from
che teacher was “a validation of ourselves.”

[However, some practice i self assessment and teedback dearly
relared o criteria can assist students 1o change their attitude. Part of
that practice consists of convincing them that they already have some
idea of competent performance in areas that have been par of their
previous expericnee and edncation. In beginning courses like writng.
for example, even with rraditional-age students, we begin by cliciring
criteria that thev have learned (even il they have not been able to pur
those criteria into praciice) but that are latent because only the
ceacher has articulated them. Then we assise them to exrend therr
understanding of what constitutes competence in varied sicuations,
Lventually they “give evidence of internalizing standards of selt assess-
ment” and “sense when jtheir] own performance ina given situation
is essenrially comperent or incompetent.” Once students develop
some foundational knowledge of their discipline and some under-
standing of what self assessmenr enails. they can become increasingly
sophisticated in probing what they already know and can do and
what they need in arder ro improve. In artempting to describe how

self assessment changes as students advance, one student said:

By the time youre in youy last yeus, or st 100 years cren. [ yeir
advanced-tevel studies, the list of criteria gets smaller and smaller
becanse the instructor really expects you (0 be able 1o do that for
_1-'0:;;'5{'{{,‘ Tve had self assessments where it says, "Assess yourself on
his. T and where there were no yel criteria {fram the instrictor] —
you kunw, those specific anes we u wonld ger as « frrst-senrester stiddent.

So your really do inzernalize what you're doing.

i fed
1 Hind.



All of this conlirms our interpretation ot selt assessment as
developmental.

Boud (199171 expresses the detining characteristic of self assess
mene as “the involvement of students inidentitving standards and/or
criteria 1o apply 1o their work and making judgements about the
exrent to which they have met these ericeria and standards™ (p. 3).
Flowever, o2 later work 1199931 he stresses that studenes need 1o
duvelop cheir skifls as they progress through their educadional pro-
aram, that because self assessment doces not happen on s own, they
need systemaric practice in it

Qur expericnce contintes o show us that especially in regard o
the arriculation of criteria unless students have maseered a subject
area or skill experientially — the development is gradual and com-
plex. Te can be firm and impressive, but it is seldom steady and never
lincar. Depending on the context, it can gradually deepen. then
move to the surface, chen flatten, then suddenly plunge decper. But
the overall pattern is one of growth.

Self assessment based on public criteria

The interacrive nature of learning also requires that self wves-
ment, like iustriecwor and peer assessment, shonld be based v public crite-
via for the performeance  “public” in the sense ol being explicit for all
imvolved. Criteria, as we have defined cheni. represent a prature of

the abiliey or abilities demonstrated in a performance. Yer the tdea of

“picture” in itself is limited by i static mare. The developing ol a
picrure of ability is gradual and ongoing. like a torever-extended
Polaroid film thar one might imagine constantly refining ieself. Part
ot a studenc’s learning o self assess entails making piceures of abilicy
clearer and clearer to herselt, integrating their myriad nuances and
varietes and levels of expression. She then can see char criteria enable
her to examine how her own performances might reflece an abilicy,
and she can carry a developing picture of the ability inro her future
pertormances.

The faculty av Alverno have delined assessment of individual stu-
dene performance in a way thac underlines che interacuve nature of
the fudgient process and thus makes public criteria essential to all

instances of it W see jeerdgnrent as adeliberative process, rellecting
decisions about perlormance. based on criteria or standards applicd
(o relevant data from the performance, and made with a considera-
tion of the conseqguences. As an interactive process, with the presence
of varied perspectives. jidgient imvolves criteria that ares in offect,
chared menral models. Fach assessment situation should achicve a
halance between shared mental models and individual views. 1o self
assessrent a student achioves that balance by making explicit her
underseanding ot criteria fand the behaviors that define themt and
creating an ongoing dialogue with her feedback from instructer and
peer ASSCSSIMEnt.,
Shared understanding of criteria nakes possible avcountabilio in

learning  — from student to teacher. from wacher 1o student, and
from student to student, 16 abso assists a student o meertalize the
sell assessmene pracess. She might then Letter communicate a4 bal-
anced understanding of her own level of mastery of abilities ina

nanner that would be useful in seaings ourside callege as well as in

he classroom. o respunse toa question trom a visiting educator,

ane studenc explainwed:

You v expecred 1o develop youy owi eriterid and asiess youvself from
lntlerer your o criev die, within the framework of a ol So
that 1 think when youre out i the workplice and nobody lands you
i it and says, “Heres it you e stipposed 10 De dofng.” yont o
tedidt Your o CRHeria e within wharever the w .umpfraw is sonted
you cam say. “Yes d do this vl Ying stk youi vwn fiae. You

ditke youT ol sl of CrLerid. You {f}‘.&‘{‘_“f\f?'r’”.‘f there,

Through sclt assessment a student can increasingly deepen ber
understanding ol a given abiliey and whar an o ffeceve performance of
it mighr look like. P\Ulthll\ her abiline to make informed jurelg-

smenes includes the abilioy 1o articulate her own ¢nteria tor a given

pL’l’ [JI'ﬂl;UlL‘LT ds \\"CH i tOI’ (lllg()ll'li._” 1mprmunun.
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Self assessment enhanced by feedback

Feedback by both instructor and peers enhances self assessmrent for
stndents. Based on a belietf thar meamngful learning is mreractive, a
stndent needs o complete her picrure of her own performance by
considering orhers’ perception of it. In the same way, an instrucrors
judgment of a studencs performance can be considered incomplete
— expecially as evidence of learning - withour the student’s percep-
ton of the performance, Brockbank and McGill (19983, while artic-
ulating rhe importance of internal dialogue, also stress the point that
without the interaction of thought brought about by external dia-
logue, “critically reflective learning may not happen”™ (p. 749).
Feedback by instrucrors and peers can point out details missed by the
student, can show gaps that the studene herself might auromarically
fill in, can raisc questions that highlight lack of understanding. It s
possible to see the connection beeween feedback, self assessment, and
resulting learning from an example of a third-year student in a litera-
ture class who, in a final self assessmene. was describing importane

moments of learning during the semesier:

It preparing to write an analysis of Othello, 7 war fost o where 1o

begin, 1he grearest breakthyough for nie was when | yeflected on oy
carlior self ussessments and feedback. ! reatlized [ should fivst chovse
PESSAROs and analyze then, gradually poving to the creation of
thests, as opposed 1o creasing a thesis and seavching desperately for
cvidence to suppart it 1 should let @ work reveal itself to mie first

As this student incorporated her teedback and sell assessmont
into her learning, she was crearing an integrated process. Her tinal
sentence also suggests thar she was learving to altermate analyric

action with an open kind ol reflection.

Self assessment elicited by multiple approaches

There are many ways to elicit self assessment. Because of the varied
wature of learning styles, students should have aceess ro mreltiple
approaches. Fspecially for the beginning scudent, the prompts provid-
ed by the instructor are wavs of tying out approaches thar best elicit

oolf assessment for a particular student in a particular contexe. Loy
example, tor one group of second- vear students working, to seli assess
their process in writing an analytic paper i a COMDIUNICATION COUTse.
one of the questions was: "I your paper is still ara faitly rough
stage, erther What problem do vou need 1o resolve? e Whart will be
the next step by which you mowve roward « rehned publishable deafez”
Several students answered very lieerally with on-the-surface nexe steps
ranging from typing their paper o finding some time, Others ‘
planned vague next steps like “tossing around” the possibiliy of a
new idea or making the content of the paper clearer or dong some
revising.  Students who found the prompt more helpful were apt o

write something like this:

Newt T want to make a wiap of the tswes thar [ want to adddress. |
it 1o be able to bave a visual of the lavers. Afier thar I necd to
line up vy evidence arownd each fssiwe. Next ] witl begin iy fiad

drafs. wsing wy map and cvidence to giide nie.

In general, we have found thar students need 1o be considerably
advanced andfor have time at their d isposal ourside of class, as m a
reflective journal, to find their own entrances inro more meaningful
If assessment. When we ask them in lass 10 do an on-the-spot sclt
assessment. we find that we can best assist them to move into 4
focused contexe by providing them with some questions that xuggcsr'

dircction.

Assumptions about Attitude and Motivation

We have found chat a studenes attirudes toward self assessment
AT ar aspect that initiallv calls tor atrention and development. fe
muy take some studenis up o a semester or More of experience with
elf assessruent betore they begin o see it as an important part of

their learning process.

Self assessment initially an indifferent exercise for students
Students often cone with indifference to self assessinent, They have

had little or no informed pracrice in self assessing; their acadenme



experience has taught them that icis che instructars responsibilivy o
evaluare theie work. Tn is hard for them o see a purpuose for it As
one stadent pur i, "When [ first started av Alverno, T didn'e see the
point of self assessment. To me it was a waste o time because all tha
murcrered was what my weacher thoughr of what I did.”

lurning such an aritude into one open w self assessment as an
mvaluable aid ro learning entails for all students a gradual growth of
trust in their owa judgment. I also involves a cerain amount of
posttive pride and enjovment in whar they are able to identity as
accomplished or understood.

We have found that ir is tuporeant for an Instructor o under-
stand the sources of students” feelings about sell assessmenr and o
assist them o enrer the unfamiliar world of vunderstanding their own
performance well enough to make informed Judgments abour it
Students seldom find e casy o ferrer out evidence ol meaning and
worth in their performance. Even students who belicve they are
doing well otten base thar judgment on a long history ol A's and B
on tests and assignments. They see no need o idenufy evidence,
much less learn what such evidence would be based on. In his latest
book on assessment in higher edocation, John Levwood (2000)
stresses the responsibility of educators o assist students 1o develop
Judgmient as the highest order skill.

Maost students experience an inicial challenge in the idea of
explicic criteria thar they muse understand eriteria so well tha
they can apply them. They must gradually understand the abilicy
pictured by che eriteria in relation ro their individual performuance
with enough depth ro enable chem 1o articulate criteria lor them-
selves, thus indicating that they have internalized the assessment

process sulficiendy to cnable them 1o continue learning aiter college.

Self assessment as con tributing to a student’s self-confidence

Self assessment assiity students ro buitd self-canfidence. Our studenrs
have convineed us of the power of having ro produce convincing evi-
dence to verify the woreh of their work. They experience increasing
confidence in their own Judgmens as well as i their performance
when they can validate it for chemselves. As one student pue it

[ think that ane of the big things ilf wisessiment gives you & w2 lot of
confidence. When you kuow you have thar evidence for what youve

dose, i makes yor feel voufident atanat whae you car and vt Ao,
You'se not st looking at what somewmie el says aboset yoie. Aud

) I3
vou can ook at that and sce why or wiy nor wid back ap bt you
sary abont what you didd s just weally confidesce buildig,

Such confidence is related o the percelved selt-cthicacy thar
Bandura 11997} has been studving tor more than a decade, which he
defines as “the beliel abour what one can do under different ses off
conditions with whatever skills one possesses” {p. 39). His findings
confirm thar “cfficacy beliets affecr thought processes, the level and
persistency of motivation, and attecuve staces, all of which are j\m]m;'—
tant conrributors to the tvpes of performances that are realized”
(bid.. p. 37). Further, “beliet in onds learning efficacy activates and
sustains the effort and thought needed tor skill development....
Perceived efficacy thus contributes 1o the acquisition of knowledge
and development of subskills, as well as drawing upon them i the
construction of new hehavior patterns™ (7654, p. 613, Our students
give persistent westmaony thar self assessment based on criteria and
evidence of meeting eriteria confirms their abilities for them and thus

encourages them o continue learning.

Broadening of the Concept of Self Assessment for
Each Student

Through cach student’s contintous practice of selt assessment,
she pm'ricil‘m.;uc:\ in the communiry of judgment thau‘wc seck o devel-
op among ourselves as faculty, staff, and students. \Shf understands
betrer and betrer what s entailed in the assessment of her work :
the role of knowledge, values, and perception: understanding of the
abilities being assesseds the legitimacy of a variery of perspectives; the
nature of evidence: the necessity and limitations of erireria, She sees
her peers developing their power of judginent as she is dcvflnping
hers, and learns to respect theirs as she learns to have L'm.mdrm'v i1
her own. She understands what it means @ make an informed,

i ' ) kS sformance or v : ey
responsible fudgmenr of one's own performance or that of othe
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Grradually she internalizes her ability 1o self assess so that she experi-
enes her own abilities as transferable beyond a specific performance.

Self assessment in the digital age

Harnessing the power of inlormation technology to enhance sell’
assessment has been our most recent challenge. The advent of the
personal compuier, networked computers, the possibilioy of storing
x‘mdcm performances, feedback, and self assessments not onlv in I:.‘.\'l
formats bur also in audio and video modes, the ubiquiry ()f‘li‘l(‘
World Wide Web, which makes information available to the user
anytime and anyplace — all these, we saw, had the porential 1o
enhance the cumuldative power of self assessment. Our task. then,
was (0 use information technology not just as a storage bin for sell’
assessments bur as a means for studenrs 1o see their pkmgrcss pver fme
and ro direce cheir own learning, We also wanted 1o develop a svstem
that would help the faculry and external assessors guide student learn-
ing based on previous leedback and sell’ :15sc55|110|1}s,

_ Our inirial efforts have led 1o the development of the firse version
of whar we call the Diagnostic Digital Porttolio (1P {see
www.ddpalverno.edul. Newly implemented, che DDP with irs
guides and sorting protocols, enables scudents, faculey, and advisors
to use selected student work samples, eriteria, srudent sel assessment
records, and assessor feedback 1o identity and review student learning
patterns by discipline and by abilicy. When fullv developed. it will i
help faculty diagnose student learning pmblcms- that may stem from
diverse learning styles. '

A key element of the DIIP iy its rale in enhancing seadent self
:lsscs:‘;i?lcm, Students are able w reflect on their le:n‘ni;1g development
at critical intervals in their academic carcers, diagnosing their
strengths ;mu(l arcas needing development and, based ()I?I' these assess-
ments and faculty feedback, to set foreh a plax for future learning in
specitic discipline areas. The DT allows students to review rh('?r
work over time and across disciplines, thereby cnabling them to self
assess with more accuracy and depth, ' 7 h

Dutveedection: 14

Our Research on Self Assessment

Our research on self assessment has been a sustained collabora e
inquiry crossing discipline, deparmment, and taculoesaadt lines.,
Within three broad strands — reachers” discourse about teaching and
learning: an Ineprated longitudinal, empirical study ot scudent learn-
ing and development in the curriculum and bevond: and an ongoing
study of students” performance on assessments — self assessment
emerged as important,

The Rrst of these strands draws on our reclirring conversarion as
we plan and reflect on our practice. The ongoing discussion of facul
tv in disciphioary and interdisciplinary groups. i which they use their
own practice to review and construce ideas about assessment and
learning. has been carried forward in regular depariment meetings as
well as in college committees and workshops. The aualysis ol min-
utes from these meetings as well as of various working documents has
helped us monitor our understanding of the meaning nd use of self’
ASSCNSIIUNE,

In the second strand, the exeensive interviews thar were part of
the collepe’s longitudinal study conducted by the Otfice ot
Educationa! Research and Fyaluation — interviews on studems own
purspectives on their learning and on their performance in che cur-
ricalum and alter college — provided a wealth of data fram which
selt assessment gained furcher significance. We tound thar as studenes
develop their self assessment capacities, they take charge of their own
learning. Analysis of these da. integrated with other dara from the
longitudinal study. has recently resulred ina maodel of learning thar
(uether Mumines the roles of solf assessment and selk reflective behay-
iors in rrasformative learning cyveles M entkowskl & Associares,
2000). Through cyeles of performance, self assessment, reflective
learning. and re-envisioning their performance in spucitic roles, stu-
dents gained a sense of self-canfidence rooted in their capacities.

The third strand — using the selt assessment components ol
existing student asscssments — serves d related critical function, We
found that as learners reflect on their pertormance, chey reveal sone-
thing of their own processes as well as of the processes ot the pertor-

Mance assessments themselves. A eritical mass ol student samples tor
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a parteular mserament has then become material from which we tur-
ther explore the Alverno Framework for Self Assessient and the role

of self assessment in learning, These reflections also provide a conon-
uing basls from which to improve assessments and thar contributons
o lerning,

§ learners integeate performances and self assessments. we have
found thar they build a sense of “what I can do across sirnations and
L how L ean improve,” The capacity to self assess. then, becomes key 1o
| their ongoing learning, and their transter of Terrning to new contexts.

"hese tactors endure alter graduacion and facilicate the transition ro

performing bevond college, A the same time, these findings cmpha-
size the importance ol teaching and assessment processes that help
students build their capacity o self assess throughout ther fearning
exprrienges.

Note: Thronghout this monograph, we spell “welf assessment ™ withaort a
hypher whenever we refer to the process as we deftie and practice it We
do so to ewmphasice that self” i noc the object bt the agent of assess-
ment. We wanr the stident ro see that she iy ot frevally assessing herselh;
she i awsessing ey performance 7n a specific context. Vi fdva 1s also
mreant to assist the student to see that fucully are not assessing her person
buet w2 giren performance of bers. br quoting other sources, we wiaintani
the spelling of the word s it appeared. For the same reason we spell “self”
cwwareness, " self eoaluation, " velf mondtoring, " and Sielf veflection” with-
out o Dypleis.
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“It Becomes Such a Natural Process”

Chapter 1.
Self Assessment in the

Psychology Program

Lori Gramling

Iintroduction

if one looks ar bbinghaus” historic srudy of his own menory,
EXAMINCS CUTFenT writings on metacognition, retlects on Daniel
Goleman’s popular Lwotional hielligenee, or considers the psychoana:
lytic radition ot cotntertransference, it becomes clear thac there have
always been leaders in the tield of psychology who have demonstraed
the value, and in some cases the impendtive, of having 2 Nuent under-

standing of our own selves,

A a - R .. -
3&.’ Coguitive studics on metacognition, for example, suggest that

4
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when students possess strong metacognitive abilives, they actually
perform as well as students with superior intellectual capabilities.
When they can realistically assess their own knowledge (or luck there-
of} regarding o subject and thair ability to use it, they can then define
JJear goals for chemselves. Tt in addition they can accurately esiimgee

the amount of time and effort they need w0 g that knowledge ard [ g~
abiliev, and can idenufy the methods that work for them i doing so, jwj
thev can then put etfective problem-solving strategies to work in the ALI""‘"‘H
learning. Our rescarch ar Alverno College supports thar

(Mentkowski & Associates, 2000). Such metacognitive ability

enables seudents to do berrer than they would f they had never

: learned 1o make such facilitative factors explicit:

’ $ . Banduras scudies (e.g. 19861 suggest that our attitides n
approaching a task. particularly about our own abilitics, arc impor-
tamt predictive variables relared to a successiul outcome and cannot
be ignored. Goleman {1995) argues that & sound working knowledge

of our emotions is cssential to making our way in the world. Both
would emphasize that these more implicit responses need o be clear-

Iy identilied and then elfectively channeled it we are to achieve our

hoped-for resules.,

| | Bruning. Schw aod Remming 1900 i good revies on thin suibejeat.




