Retention, Persistence

and Completion:
a National Perspective

KENT A. PHILLIPPE
AVP, RESEARCH & STUDENT SUCCESS
AMERICAN ASSOCIATION OF COMMUNITY COLLEGES

=

A

COMMUNITY
COLLEGES

ma AMERICAN



“Numbers have an important story to
tell. They rely on you fo give them
a clear and convincing voice”

-Stephen Few, founder
Perceptual edge




Overview

» Who is AACC

» A national context for MC data

» How can we improvee

» Q& A
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The American Association of Community Colleges
(AACC) is the primary advocacy organization for
the nation’s community colleges.

The association represents over 1,100

associate degree—granting institutions

and more than 13 million students.
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Major Activities

Federal Policy Advocacy

AACC 215" Century Initiative

Workforce and Economic Development
Guided Pathways

Advanced Technical Education
Voluntary Framework of Accountability
International Programs

Research & Data

vV vV v v v vV v vV Y

Facilitate collaboration among AACC members
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Retention vs Persistence

» Retention — Institutional measure

» Does an instifution retain a sfudente
» Fall to Spring retention
» Fall to Fall retention

» Fall to year—two retention

» Persistence — Student Measure
» |Is the student continuing to make progress

» Retention measures above are only part or persistence—transfer and

continuity of enrollment are also a part of persistence, and needs data from
outside the institution
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How & wWho you measure maftters

» Fall to:
» Spring
el
» Year-two
» Spring or Summer Starter — what is the next term?
» All stfudents, first fime students, credential seeking students, etc.

» Total entering student or disaggregated by key student
characteristics
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®; Snapshot

Research Center” REPORT

First-Year Persistence and Retention for Fall 2017 Cohort

® Df the 3.5 million students wha enrolled in college for the first time in fall 2017, 74 percent or 2.6 million students persisted as of fall 2018.
® The overall firstyear persistence rate has improved slightly, with a 2.2 percentage point gain between 2009 and 2017,

® New to this year's report are the persistence rates for

With data current through fall 2018

Figure 6. First-Year Persistence and Retention for Students Who Started College
In Two-Year Public Institutions, 2009-2017
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Montgomery College
51 Mannakee Sireet, Rockville, Maryland 20550

General information: (240) 567-5000

Website: www.montgomerycollege.edu

Type: 2-year, Public

Awards offered: Less than one year cerlificate
One but less than two years cerfificate
Associate's degree

Campus seiting: City: Small

Campus housing: Mo

Student population: 21,720 (all undergraduate)

Student-to-faculty ratio: 15to 1

View an Google Msps

PEDS ID: 163428
OFE ID: 00891100

Expand All Collapse All

(# GENERAL INFORMATION

(# TUITION, FEES, AND ESTIMATED STUDENT EXPENSES
() FINANCIAL AID

+)NET PRICE

+) ENROLLMENT

+) ADMISSIONS

(2 RETENTION AND GRADUATION RATES
FIRST-TO-SECOND YEAR RETENTION RATES
Retention rales measure the percentage of first-time students who refurn fo the insfitution te continue their studies the following fall.

RETENTION RATES FOR FIRST-TIME STUDENTS

100
75%

Full-time Part-time
students students

Percentage of Students Who Began Their Studies in Fall 2017 and Returned in Fall 2013

enges in IPEDS

Seminole State College of Florida
100 Weldon Blvd, Sanford, Florida 32773-6199

General information: (407) 703-4722

Website: www seminolestate edu/

Type: 4-year, primarily associate's, Public

Awards offered: Less than one year cerlificate
One but less than two years cerlificate N
Associate's degree View on Google Maps
Two but less than 4 years cedificate
Bachelor's degree

Campus setting: City: Small

Campus housing: Mo

Student population: 15,104 (all undergraduate)

Student-to-faculty ratio: 27 to 1 PEDS ID: 137208
OPE ID: 00152000

Expand All Collapse All
(*) GENERAL INFORMATION

(# TUITION, FEES, AND ESTIMATED STUDENT EXPENSES
) FINANCIAL AID

() ENROLLMENT
) ADMISSIONS
(=) RETENTION AND GRADUATION RATES

OVERALL GRADUATION RATE AND TRANSFER-OUT RATE

The overall graduation rate is also known as the "Student Right to Know" or IPEDS graduation rafe. It tracks the progress of studenis who began
their studies as full-time, first-fime degree- or certificate-seeking students to see if they complete a degree or other award such as a
certificate within 150% of "mormal time" for completing the program in which they are enrolled.

Some institutions also report a fransfer-out rate, which is the percentage of the full-time, firsi-time students who transferred to another instifufion.
Mote that not all students at the inztitution are fracked for these rates. Students who have already attended another postsecondary institution, or

who began their studies on a part-time basis, are not fracked for this rate. At this institution, 46 percent of entering students were counted as
"full-time, first-time™ in 2018.

OVERALL GRADUATION AND TRANSFER-OUT RATES FOR STUDENTS WHO BEGAN THEIR STUDIES IN FALL 2012

100
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MC IPEDS Outcome Measures (8-year) 2009-10 cohort
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Early Momentum Metrics:
Why They Matter for College
Improvement

By Davis Jenkins and Thomas Bailey

Postsecondary reform has several important goals, including improving degree
completion, increasing students’ chances of reaching well-informed goals, and clos-
ing equity gaps in student achievement. Thus, long-term measures—such as overall
increases and improved equity in completion rates and employment outcomes—will
eventually signal the success or failure of the current reform movement. But in seeking
to reform college practice to improve student success over the long run, there are two

broad reasons why stakeholders should initially focus on near-term measures.

First, graduation and employment will occur years in the future. If we rely on longer
term metrics, we will have to wait several years after reforms are implemented to begin
to get an indication of whether they are working. If we can find measures of near-term AM E Rl CAN

progress that predict long-term success, then we can gauge the effectiveness of the A IO QF
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Pathways: First term and first year

indicators

> KPIs that signal subsequent success

No Success First Term
Fall to next term retention
Credit success rate first term

Earned 6, 12 credits first term

Earned 15, 24, 30 credits first year

Completed math and/or English in
year 1

Persisted from term 1 to term 2

College-level course completion in
year 1
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Practices for
INCcreasing
student success
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The Pathways Model
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The "Pathways Model”

The Pathways Model is an infegrated, institution-wide approach to
student success based on intentionally designed, clear, coherent
and structured educational experiences, informed by available
evidence, that guide each student effectively and efficiently from
her/his point of entry through to attainment of high-quality

postsecondary credentials and careers with value in the labor
market.
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Guided Pathways: Planning, Implementation, Evaluation

Creating guided pathways requires managing and sustaining large-scale transformational change. The work
begins with thorcugh planning, centinues through consistent implementation, and depends on ongoing
Pathways evaluation. Colleges should assess their readiness for intensive, broad-based change before beginning this work.

PLANNING IMPLEMENTATION

ESSENTIAL CONDITIONS CLARIFY THE PATHS

Large-scale transformational change requires strong leadership, Map all programs and include features that clarify paths, such as

a commitment to using data, and other key conditions. Make detailed outcomes, course sequences, and progress milestones.

sure these conditions are in place - prepared, mobilized, and

adequately resourced - to support the college’s pathways effort. HELP STUDENTS GET ON A PATH
Require supports that help students get the beststart, including

PLANNING/PREPARATION first-year experiences and integrated academic support.

Understand where you are and prepare for change. HELP STUDENTS STAY ON

SUSTAINABILITY EARLY (B EATH -

p students on track with supports such as intrusive
Commit to pathways for the long term and make OUTCOM ES advising and systems for tracking progress.
sure they are implemented forall students. Measure key

performance indicators. ENSURE STUDENTS
ARE LEARNING

Use practices that assess and enrich student
learning, including program-specific leaming
outcomes and applied leaming
experiences.

Revisit conditions, sustainability, and
implementation. Continuously imp rove pathways by
building on elements that work and adjusting or discarding
elements that are not serving all students well.
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The Pathways Project is led by the American Association of Community Colleges in partnership with Achieving the Dream (ATD), The Aspen Institute, Center for Community College Student Engagement (CCCSE),
Community College Research Center (CCRC), Jobs for the Future (JFF), The National Center for Inquiry and Improvement(NCII), and Public Agenda. It is funded with support from the Bill & Melinda Gates Foundation.
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Guided Pathways Essential Practices

Clarify paths to Help students get
student end goals on a path

Meta-majors - Early career/transfer exploration
Program maps - Academic and financial plan
Career + transfer information - Integrated & contextualized

Math pathways academic support

Keep students Ensure students are
on path learning

Monitoring progress on plan - Field-specific learning outcomes
Intrusive support - Active learning throughout
Frequent feedback - Field-relevant experiential

Predictable scheduling learning 'N: AMERICAN
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— CCRC

Guided Pathways Mindset Shifts

FROM: TO:

Transfer vs. CTE, credit Career-connected transfer paths or
vs. non-credit livable-wage job w/ clear degree path

Full-time vs. part-time mmm) On-plan vs. off-plan

Job/transfer support for — Career/transfer exploration and

near completers planning for all students from the start

Standardized placement  mmmm) Multiple measures and in-class
tests diagnostic assessment

Pre-requisite remediation mmmmmp Integrated/contextualized academic
support

Algebra and English comp ) Critical program courses (including
“gatekeepers” field-appropriate math)

In-class vs. co-curricular ~ WEEEE) Program-relevant active/experiential VN: AMERICAN
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Designing &
mplementing
Pathways at Scale

CLARIFY THE PATH

Mapping programs “with the ends in mind”
Aligning course content and student learning outcomes
Identifying milestone courses

Defining default course sequences
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Designing &
mplementing
Pathways at Scale

CLARIFY THE PATH

Build curriculum coherence

= |dentify “the right math”
= Select recommended core curriculum/ gen ed courses
= Select recommended elective courses

= Review pathway curriculum for coherence
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Designing &
mplementing
Pathways at Scale

HELP STUDENTS STAY ON THE PATH

= Ensure continuous, intrusive advising within pathways, noting
milestone achievement, ensuring timely academic alert and
support, and required advising when students go off path.

" |ntegrate discipline-appropriate academic supports into every
pathway — and in fact into every syllabus.
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RESOURCES

Trained student
support staff

Institutional
leaders that provide
staff members with
technology tools
and professional
development

Technology tools,
like earhy-alert
gystems, predictive
analytics, education
planning tools, and
communication tools

FIGURE 2.1 iPASS Logic Model

PROGRAM ACTIVITIES

Advisers regularly
communicate with
students, in person and
using technology tools

Early in the
semester, advisers
and faculty members
use technology tools
to identify struggling
students

Advisers intervene
with identified students,
virtually and during
required advising
appointments

Advisers use
technology tools to refer
students to support
SEMVices

Advisers use
technology tools to
teach students to
think critically about
academic and career
goals

Advisers use
technology tools to
document and share
notes from advising
sessions

MEDIATORS

Clear academic and
career goals

Understanding of how
current courses align
with long-term goals

Support from peers,
faculty, and staff

members

Improved time-
management and study
skills

Enrollment in required
courses for program
of study in optimal
sequence

More attempted
credits that align with
program of study

SHORT-TERM

Students earn
more credits

Students
continue to enroll

Students earn
higher grades

OUTCOMES

LONG-TERM

Students complete a
certificate or degree

Community college
students seeking a
bachelor's degree
transfer to a four-year
institution

Students have higher
cumulative GPA

IPASS:

Integrated
Planning and

Advising for
Student
Success
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Designing &
mplementing
Pathways at Scale

ENSURE THAT STUDENTS ARE LEARNING

Intentionally design applied/experiential learning experiences
throughout each pathway.

Promote discipline-appropriate strategies for active &
collaborative learning (e.g., service learning, group projects).

Align discipline-appropriate co-curricular learning.

Strengthen assessment and documentation of student LN: %%5&@@%
learning outcomes accruing to the program level. L{ COLLEGES




Designing & l
k mplementing
Pathways at Scale

ESSENTIAL CONDITIONS TO SUPPORT
GUIDED PATHWAYS IMPLEMENTATION AT SCALE

= [eadership

= Systematic, authentic, continuous engagement

= Strategically targeted professional development and technical
assistance

= Policy to support changes in structures, processes, resource

allocation
THE MAJOR CHALLENGE:

CULTURE CHANGE C C i

A
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Are students college-
ready?

Sanctioned wandering
Institutional siloes

Discrete strategies/
boutique programs

Support services optional/
by referral

Teaching classes faculty
want to teach when they
want to teach them

Equity as sidebar

—
—

—)

Are colleges student-ready?

Purposeful direction
Cross-functional teams

Evidence-based practices integrated
into coherent student experiences
at scale

Integrated/contextualized academic
support

Teaching classes students need to
take when they need to take them

Equity as design principle
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Kent A. Phillippe
kphillippe@aacc.nche.edu
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